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ABSTRACT 

This final report of a federally funded demonstration 
project describes the impact of Project TEEM (Transitioning into the 
Elementary Education Mainstream) . Project TEEM worked to enable 
school systems to implement a transition planning process for moving 
preschool-aged children with handicaps from early childhood special 
education programs into the local elementary school mainstream, and 
to provide support for families participating in the planning 
process. Project TEEM did not specify a standard transition model; 
rather, it specified a planning process for schools to develop their 
own individual transition procedures utilizing a broad-based planning 
team. The TEEM model identified critical steps in successful 
transition, and identified objectives and accompanying activities 
which must occur in order for a school system to successfully develop 
and implement a systematic transition process. The report includes 
results of a project evaluation and a list of training, 
dissemination, and other activities conducted during the 3 years of 
Project TEEM. Appendices contain a list of best practices for 
effective transition and integration of learners with handicaps, a 
transition planning packet, a checklist for evaluating transition 
planning processes, a brochure for parents, and survey forms for 
families and professionals. (JDD) 



* Reproductions supplied by EDRS are the best that can be made 

* from the original document. 
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This final report of the OSEP* HCEEP non-directed 
demonstration project. Project TEEM (Transitioning Into the 
Elementary Education Mainstream)* administered by the Center 
for Developmental Disabilities* University of Vermont* 
describes the Impact of Project TEEM 1n enabling school 
systems to establish and Implement a transition planning 
process for moving p resc hool - aged children with handicaps 
from early childhood special education (ECSE) programs Into 
the local elementary school mainstream* I.e.* kindergarten* 
and providing support for their families to participate 1n 
the planning process. 

A Systematic Transition Process 

Prior to the 1985 - 1986 school year* school districts 
1n Vermont had not adopted systematic procedures for 
transitioning children from ECSE programs Into their local 
elementary schools. During the three years (September 1* 
1988 - August 31, 1988) of Project TEEM* project staff 
worked with families and school personnel 1n five of 
Vermont's 59 schcol districts (Addison Northeast, Grand 
Isle* Montpelier, Washington Central* and Washington South) 
served by three ECSE programs to assist them in developing 
and Implementing a transition process. During the third 
year of Project TEEM* eight additional districts 1n Vermont 
requested presentations/workshops on Project TEEM or project 
assistance in developing transition procedures. 



The Project TEEM model enables school systems to 
establish and Implement a transition planning process which 
meets their unique needs. The model !s designed to address 
the concerns with, and barriers to* entry Into the public 
school expressed by families and professionals/ promote the 
Implementation of best practices, and facilitate the 
transition of all children with handicaps from ECSE programs 
Into the regular kindergarten classroom and elementary 
school mainstream. 

The TEEM transition model does not specify a standard 
transition model; rather, 1t specifies a planning process 
for schools to develop their own Individual transition 
procedures. The planning process Includes a team of 
parerts, ECSE staff, regular and special educators, and 
administrators, thus assuring broad-based ownership and 
continued Implementation of the transition model developed 
by the planning team. Additionally, Implementation of the 
transition model assures that LRE placement options within 
local schools are addressed, effectively reducing the need 
for placing children In out-of-d i st rict segregated special 
education programs. 

The TEEM model has two major components: 

Component 1. Critical steps and accompanying best practices 
for transitioning young children. 

Component 2. Guidelines for systems to develop a transition 
process which Incorporates the best practices. 



Component 1? Critical Steps/Best Practices 

The TEEM model has Identified six steps which are 
critical for successfully transitioning a child from ECSE 
programs Into the local kindergarten and elementary school 
mainstream. These steps are: 1) establishing a transition 
planning team comprised of all key Individuals, 2) informing 
and Involving the child's family, 3) preparing the child and 
local elementary school prior to placement, 4) planning the 
child's social and educational Integration, 5) monitoring 
and supporting the child's placement, and 6) planning future 
transitions. The model Incorporates a number of best 
practices within and across these six steps which any 
transition process should Include. (Please refer to 
Appendix A. ) 

Step 1. Establishing a transition planning team 
comprised of all key Individuals. Individual planning 
teams, composed of the child's parents, ECSE staff, regular 
and special educators and administrators, and other 
Individuals who are or will be Involved with a child's 
educational program, collaborate to share Information about 
the child, contribute their individual expertise, and 
develop a plan for transitioning the child Into the local 
elementary school* Such a plan specifies activities, 
responsibilities, and timelines to Insure sufficient and 
timely communication and planning. Often a "transition 
coordinator" is Identified who coordinates the process. 

Step 2. Informing and Involving the child's family. 

Families are an Integral part of transition planning and 
need information which will allow them to contribute to the 
planning process and make informed decisions about their 
child. It is important that there are procedures to inform 
families about transition in general, I.e., the LEA's 
transition policy, the proposed transition for their child, 
and the transition process of the local school district or 
elementary school. Families must be provided with support 
and opportunities for involvement in the transition process 



for their child at all stages. An assistant principal from 
one of the Project TEEM model sites noted the importance of 
giving parents choices and allowing them decision-making 
power so that they truly feel an Integral part of their 
child's transition planning team* Parents should be members 
of the Individual planning team* share Information about 
their child and their goals for him or her, observe future 
placement options 1n order to make Informed decisions, 
provide Input Into their child's educational program, decide 
upon a home- school commu n 1cat1on plan which 1s satisfying to 
them and to the elementary school staff, and be Involved 1n 
monitoring their child's progress 1n the elementary school. 
Several of the public school staff participating 1n Project 
TEEM noted the need to establish and take advantage of 
Informal contacts with families* e.g> talking with families 
1n the community, making contacts when parents visit the 
school. Several parents from the five participating 
supervisory unions participated 1n developing the district 
or school-wide procedures discussed under Component 2. 

Step 3. Preparing the child and local elementary 
school prior to placement. It 1s Important to prepare the 
child to participate as successfully as possible 1n future 
environments. By observing the elementary school and 
classrooms, and interviewing receiving elementary school 
staff, ECSE staff can identify the skills which are critical 
for functioning 1n the local elementary school settings. 
Once these skills are identified and a determination made of 
which skills nerd to be addressed for a child, staff can 
Incorporate these Into the child's IEP during his or her 
last year 1n the ECSE program. In addition to Identifying 
critical skills, the ECSE staff can also Identify the 
teaching practices used 1n the local elementary school 
classroom and incorporate these in the child's Instructional 
program and preschool setting(s). Please refer to 
Appendix B for the Transition Planning Forms that have been 
developed by Project TEEM to assist school districts with 
this step* 

It 1s also necessary to prepare the local elementary 
school prior to xhe actual transition. The amount and type 
of this preparation will vary according to the Individual 
needs of the entering child. Budget requirements of 
individual schools necessitate Identifying any required 
adaptations (e.g., installing an elevator in the school 
building, hiring a paraprofessi onal ) at least one year 
before the child transitions. It is particularly important 
to have adequate preparation for those children who have 
difficulty acquiring, or are unable to acquire, the skills 
identified as critical for functioning successfully in the 
local elementary school. For some children, the team may 
need to identify strategies for Integration (e.g., using a 



"peer buddy"), Identify necessary curriculum adaptations and 
other training needs, acquire appropriate resources, and 
Identify any additional resources necessary to facilitate 
the child's transition and Integration* Several planning 
teams have stressed the Importance of having community 
Involvement and making school board members aware of all the 
Issues and needs for children entering the local elementary 
school, since community members may be asked to vote for a 
bond "issue for adaptations and/or equipment. 

Step 4. Planning the child's soda! and educational 
integration. The Individual planning team 1s responsible 
for developing a placement plan for each child which 
includes: a) recommended educational goals, objectives, and 
Instructional procedures to be useo 1n the next placement; 
b) procedures and strategies for social and academic 
Integration; and c) procedures for gaining access to the 
expertise of the child's previous teachers after the child 
transitions. The placement plan 1s designed by examining 
the routines and demands of the local elementary school 
mainstream and Identifying the needed resources and 
strategies for placing and maintaining the child 1n this 
setting. The plan represents the team's final efforts for 
Insuring that the child's transition Into the least 
restrictive school setting occurs without Interruptions 1n 
the provision of services. 

Step 5. Monitoring and supporting the child's 
placement. The planning team should develop procedures for 
monitoring child progress 1n the new placement prior to his 
or her transition and Implement the procedures once the 
transition takes place. If the plan is not working 
effectively and the child and/or teacher(s) are experiencing 
di ff leu 1 ties, then the team must Identify procedures to 
address these difficulties. In addition, the development of 
a monitoring system can apply to children who transition 
from ECSE programs, but who are not eligible for school-age 
special education services. 

Step 6. Planning future transitions. The transition 
process should include procedures to Insure that the child 
will continue to make successful transitions from 
kindergarten to first grade, first grade to second grade, 
etc. The scope and membership of the child's Individual 
planning teams will change to Include key personnel from 
these successive settings. The child's "new" planning teams 
would be responsible for repeating the transition process 
outlined previously in order to continue smooth transitions 
and maintain successful Integration for the child. 
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Component 2: Guidelines for Systems to Develop a Transition 
Process 

Project TEEM* through Its work with the five 

supervisory unions, Identified a number of objectives and 

accompanying activities which must occur 1n order for a 

school system to successfully develop and Implement a 

systematic transition process which addresses the best 

practices discussed earlier. 

Objective 1: Elicit system-wide commitment and 
involvement. It 1s critical to gain commitment and 
Involvement from identified key people prior to establishing 
and Implementing a district or school-wide transition 
process. This will Insure that there is shared ownership 
for the educational programming and placement of all 
children. These key people include; families, principals 
of local elementary schools, the special education 
administrator, ECSE staff, regular educators (at least 
kindergarten and first grade teachers), speech-language 
pathologists, learning specialists, paraprofesslonals, and 
other relevant district personnel from both the ECSE program 
and receiving elementary school. Any transition planning 
process should reflect the input of these individuals. 

Activities : 

a. ECSE staff meet with Special Education Administrator 
to discuss rationale/need for transition process. 
Identify how to gain administrative (i.e., 
superintendent, principal s) support. 

b. Meet with administrators to discuss rat i onal e/ need 
for transition process. Gain administrative 
commitment for developing the process, e.g., 
providing release time and substitutes for staff 
Inservice and planning meetings, arranging for 

rece rt 1 f 1 cat 1 on for staff who want to be Involved 1n 
developing the transition process. 

c. Create district- wide awareness of administrative 
commitment to developing a transition process* e.g.* 
send out letter to district personnel, discuss at 
staff meetings, and det ermine level of Interest and 
support among staff for establishing a transition 

p rocess . 
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d . Gain comm 1 tment from the administration to schedule 
1nserv1ce training or series of meetings to develop 
the transition process* 

Objective 2: Establish district o, school-based 
transition planning team. There may be either a d 1st r Jet or 
school-based planning team* composed of representative 
parents* ECSE staff* and regular and special educators and 
administrators from the local elementary schools* 
responsible for developing transition procedures for all 
children. The districts participating 1n Project TEEM 
established transition planning teams at an Initial 
1nserv1ce day. Grand Isle and Washington South Supervisory 
Unions each formed one team composed of representatives from 
elementary schools 1n the districts and drafted 
d 1 st r 1ct-w 1 de transition procedures. The elementary schools 
1n the Addison Northeast, Montpelier* and Washington Central 
Supervisory Unions formed Individual teams and drafted 
school-based procedures. The teams Included parents* 
principals, special education administrators, early 
childhood special education staff* kindergarten and first 
grade teachers* speech-language pathologists* learning 
specialists* and paraprofesslonals. 

Activities : 

a. Plan and schedule Inservlce or meeting with district 
personnel and Interested parents. Identify 
technical assistance or other resources* e.g.* 
written materials* audio- visual materials, needed 
for Inservlce/ me etlng. 

b. Communicate Information and date of Inservlce or 
Initial planning meeting to district staff* parents* 
and other relevant individuals* e.g.* private 
preschool teachers* Head Start teachers. 

c. Hold Inservlce or meeting. Share goal of developing 
a transition process and discuss Issues around 
transitions. Form district or school-based planning 
teams* Including parents* and schedule fcllow-up 
meetings to draft transition procedures. Table 1 
specifies sample agendas for a full-day Inservlce cr 
initial meet 1 ng . 
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TABLE 1 

Inservlce and Initial Keating Agendas 



In service AQeoda 



Meeting 1 



8:15 a.m. 
6:45 a.m. 

9:00 a.m. 

9:25 a.m. 

9:50 a.m. 
10:10 a.m. 

10:30 a.m. 
10:50 a. i.% 

11:30 a.m. 

12:15 p.m. 
1:15 p.m. 

1;40 p.m. 

2:40 p.m. 
2:50 p.m. 



3:30 p.m. 

o 
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*:45 a.m. - Registration 



Overview of Schedule and 
Introduction of Facilitators 

Information About Early Childhood 
Special Education (ECSE) 

Rationale for Transition 
Planning/Historic Overview of 
Transition Projects, Including 
Project TEEM 

BREAK 

Cooperative Teaming Principles 

Presentation of Case Studies 

Issues Around Transitions: Small 
Groups Identify Barriers to 
Transition Based Upon Review of 
Case Studios 



Largo Group Presentation: 
Transition Model 



TEEM 



I ; IS p.m. - LUNCH 



- Large Group: Review Cooperative 
Teaming Principles. & TEEM Model 

- Small Groups: How Can the TEEM 
Model Address Identified Barriers 
to Transition? 

- BREAK 

- Form D1str1ct-W1d9 or Individual 
School Teams to Draft Translt'on 
Procedures 

- Schedule Initial Follow-Up Meeting 

- Identify Additional Technical 
Assistance Needed 

- Evaluation of Workshop 

- Distribution of TEEM Materials 

- Closing Comments 



1. Introductions. 

2. Discuss rationale for having a formal transition process and desired 
outcome of a formal process. 

3. Discuss current transition practices and past difficulties 1n 
transitioning - discuss how a formal process could address these 
difficulties. 

4. Decide upon format for procedures* I.e., d1st r 1ct-w1 de or 
school-based* and form school-based or district-wide planning teams* 
Including parent(s)* to draft transition procedures. 

5. Distribute transition materials* e.g., Project TEEM materials - 
(Best Practices In Transition Planning* Critical Components), 
Checklist for Evaluating Current Transition Planning Pr o em e n and 
the Implementation of Reccemended Activities, Activities and 
Timelines for Transition Planning* (Sample Transition Precede res). 

6. Identify possible additional technical assistance needed, e.g.* 
Project TEEM staff attending meetings* recruiting personnel from 
sites with an established transition process. 

7. Schedule Meeting 2. 
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Objective 3: Draft written transition procedures. 
Written procedures for transition planning will serve to 
coordinate the efforts of all Individuals who are, or will 
be* Involved 1n transitioning a child from the ECSE program 
Into the local elementary school. These procedures should 
address the best practices outlined earlier* and promote 
timely and systematic transition planning by specifying 
activities* person(s) responsible* and timelines. It 1s 
anticipated that a minimum of eight meetings* Including the 
Initial meeting* will be necessary to draft district or 
school-wide transition procedures. The number of meetings 
required to write transition procedures will vary according 
to spec 1 f 1c need . 

Activities : 

a. Hold follow-up meetings (to Meeting 1) to draft 
written procedures. Table 2 lists recommended 
activities to occur during these planning meetings 
Appendix C contains a copy of Grand Isle 
Supervisory Union's district- wide transition 
p rocedu res . 



TABLE 2 

Folloa-Up Transition Planning Meetings 
Agendas 



MEETING 2 

1, Develop philosophy around transition planning to guide 
development cf transition process. 

2. Schedule Meeting 3. 



MEETING 3 



1. Revlew/aporove drafted philosophy statement. 

2. Review Project TEEM materials distributed at Meeting 1. Beg1 
to assess current transition practices* using Checklist for 
Evaluating Current Transition Planning Processes and the 
Implementation of Recommended Activities (see Appendix D). 

3. Schedule Meeting 4. 
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MEETING 4 

1. Complete assessment of current transition activities. 

2. Prioritize areas to be addressed 1n transition process. 

3. Identify needed technical assistance. 

4. Schedule Meeting 5. 

MEETING 5 

1. Begin to draft (or refine current) transition procedures. 

2. Identify needed technical assistance. 

3. Schedule Meeting 6, 

MEETING 6 

1. Continue drafting/ refining transition procedures. 

2. Identify needed technical assistance. 

3. Schedule Meeting 7. 

MEETING 7 

1. Complete draft cf transition procedures. 

2. Develop plan for sharing procedures with rest of district 
staff and eliciting Input from them. 

3. Schedule Meeting 8. 
MEETING 8 

1. Review Input from district staff and revise/final 1ze 
transition procedures as necessary. 

2. Plan next steps, e.g.* share draft with administrators and 
school board members to ratify procedures. 
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Objective 4 : Implement district transition process. 
Appendix B contains transition planning forms developed by 
Project TEEM to assist 1n the Implementation of the 
transition process. 

Objective 5s Evaluate and refine district transition 
process. It 1s Important for the school districts to 
establish a mechanism and timelines for evaluating and 
refining their transition process* particularly during the 
Initial years. Data concerning the Implementation and 
outcome of the transition process needs to be collected for 
Individual children. Project TEEM has developed evaluation 
surveys (see Appendix E) for both professionals and family 
members to complete and share with each other for the 
purpose of evaluation/revision. 

Act 1 v 1 11 es : 

and completed surveys and discuss needed revisions 
based upon data collected during Implementation. 

b. Incorporate revisions Into d 1 st r 1 c t/ sc hool 
transition procedures. 



Significant Accompl 1 shments/ Act 1v1 ties 

Table 3 lists training* dissemination* evaluation* 
other significant activities conducted during the three 
years of Project TEEM, During the three years* over 100 
parents and public school personnel were trained by project 
staff to develop and Implement a transition process. 
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TABLE 3 



Sussnary of Significant Accomplishments/ Activities 
September 1985 - August 1988 

DATE AOXJMPLISHMENTS/ ACTIVITIES 

September 1985 - Project staff meet with Individual 

November 1985 schools to establish rapport, share general 

information on the transition model, and 
present shortened transition timeline for 
students transitioning Into local elementary 
schools 1n Fall 1986 

January 1986 Participating five supervisory unions 

(Addison Northeast, Grand Isle, Montpeller, 
Washington Central, Washington South) begin 
transition process for learners entering 
elementary schools 1n Fall 1986, based on 
shortened transition timeline 

March 1986 Workshop 1 - Formal presentation of project 

transition model to five supervisory unions. 
Large and small group discussion of model 
and request for Individual schools and/or 
districts to develop written transition 
procedures 

Spring 1986 Individual elementary schools 1n Addison 

Northeast Supervisory Union develop written 
transition procedures 

Spring 1986 Individual schools/districts begin 

transition process for learners entering 
local elementary schools 1n Fall 1987 

May 1986 Conference presentation - "The Vermont 

Conference on Exemplary Fractlces 1n the 
Education of Students with Severe 
Handicaps", Burlington, VT 

June 1986 Workshop 2 - Addison Northeast Supervisory 

Union develops district-wide transition 
policy statements 

August 1986 A chapter outlining "best practices" in 

traroltlon planning 1s written for the State 
of Vermont EEE manual "Guidelines for 
Planning and Implementing Essential Early 
Education Programs 1n Vermont" 
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August 1986 

September 1986 
September 1986 

September 1986 

October 1986 



October 1986 



October 1986 



October 1986 



November 1986 



November 1986 
November 1986 



Workshop 2 - Grand Isle Supervisory Union 
develops district-wide written transition 
procedures 

Project evaluation plan is finalized 

"Best Practices Checklist for Evaluating 
Written Transition Procedures" is developed 

Conference presentation - New England TASH 
Conference, Worcester, MA 

Workshop 2 - Montpelier, Washington Central, 
Washington South Supervisory Unions - formal 
presentation and small group practice of 
skills to use for working cooperatively in 
school transition planning teams 

Conference presentation - Northeast Regional 
Conference of the National Society for 
Autistic Children, Merrimack, NH 

Conference presentation - "Every Child is a 
Promise", No. Falmouth, MA, sponsored by the 
State of Massachusetts and the Northeast 
Regional Resource Center 

Conference presentation - School Integration 
Conference for the Wisconsin Coalition for 
Advocacy, Madison, WI 

Six of seven participating elementary 
schools across Montpeller, Washington 
Central and Washington South Supervisory 
Unions complete written transition 
procedures 

Conference presentation - TASH Conference, 
San Francisco 

Seventeen of 18 elementary schools across 
the five supervisory unions have written, 
and are implementing, transition procedures 
for students entering local elementary 
schools in Fall 1987 and Fall 1988 (see 
Appendix C for copy of Grand Isle 
Supervisory Union's procedures) 
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Workshop 3 - "Family Involvement In 
Transition Planning" - presented by Llsbeth 
Vincent of University of Wisconsin-Madison 
to 100 parents and public school personnel 
across the Addison Northeast, Grand Isle, 
Montpelier, Washington Central, and 
Washington South Supervisory Unions 

Young Adult Institute films two half-hour 
tapes on transition planning 1n the Addison 
Northeast, Grand Isle, Montpeller, and 
Washington Central Supervisory Unions for 
Inclusion in Its "Children with Special 
Heeds" videotape series 

Presentations of TEEM model to parents, ECSE 
staff and public school personnel in Rutland 
Central, Barre City, Franklin Northeast, 
Franklin Northwest, and Chittenden Central 
Supervisory Unions to assist them In 
establishing (and refining current) 
transition procedures 

Articles on Project TEEM 

published in CDD Newsline, New England 
Index, SpeclalNet, Champlaln and Vermont ARC 
Newsletters, VT I-Team Newsletter, VT AEYC 
"Connections", VT CEC Newsletter 

Technical assistance provided to parents, 
ECSE staff and public school personnel in 
Barre City Supervisory Union to enable them 
to develop district-wide transition 
procedures 

Technical assistance provided to parents, 
ECSE staff and public school personnel 1n 
Franklin Northeast Supervisory Union to 
enable them to develop d1str1ct-w1de 
transition procedures 

Conference presentation - New England TASH, 
Durham, NH 

Conference presentation - Northeast 
International Symposium on Exceptional 
Children and Youth, Bangor, ME 

Conference presentation - Vermont 
Association for the Education of Young 
Children, Burlington, VT 
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Conference presentation - "Fulfilling the* 
Promise"^ Sturbridge, MA, sponsored by the 
State of Massachusetts and the Northeast 
Regional Resource Center 

Conference presentation - TASH, Chicago, IL 

Evaluation activities conducted 1n Addison 
Northeast, Grand Isle, Montpeller, 
Washington Central, and Washington South 
Supervisory Unions 

Conference presentation - DEC, Denver, CO 

Brochure for parents developed and 
distributed to ECSE and Head Start programs, 
Parent-to-Parent, and Parent/Child Centers 
throughout Vermont (see Appendix F for copy 
of brochure) 

Workshop on transition planning held for 
Vermont Head Start personnel 1n Randolph, VT 

Workshops on transition planning held for 
parents and public school personnel 1n the 
Windham Central, Orange Southwest, and 
Windsor Northwest Supervisory Unions 

Conference presentation - Young Adult 
Institute Conference, New York, NY 

Conference presentation - New England 
Association for the Education of Young 
Children, Hyannls, MA 

Presentation of TEEM model to public school 
personnel in the Addison-Rutland Supervisory 
Union 

Barre City completes draft of district 
transition procedures 

Site meetings held with parents and public 
school personnel 1n the Addison Northeast, 
Grand Isle, Montpeller, Washington Central, 
and Washington South Supervisory Unions to 
evaluate impact of TEEM model on 
Implementation of transition procedures 
across these five districts during the 
1986-1987 and 1987-1988 school years 
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June 1988 



Summer 1986 



August 1988 



August 1988 



Evaluation activities conducted 1n the 
Addison Northeast* Grand Isle, Montpelier, 
Washington Central > and Washington South 
Supervisory Unions 

Article on Project TEEM published 1n 
Teaching Exceptional Children 

Two-day 1nserv1ce on transition planning 
conducted for public school personnel in 
Regions 1 and 2, Thief River Falls, MN 

Manual written describing procedures for 
developing and Implementing a transition 
process 



Overall Impact of Project TEEM 

Project TEEM has been evaluated to determine its Impact 
upon: 1) school transition practices and procedures; 
2) professional beliefs and practices around transition 
planning; 3) family participation 1n the transition process; 
and 4) children transitioning Into the local elementary 
school . 

School Transition Practices and Procedures 

All five school districts and 17 out of 18 elementary 
schools participated 1n the development of procedures. Two 
districts chose to develop d 1 st r 1 ct-w 1 de transition 
procedures to be Implemented in all of their schools (the 
one school choosing not to participate 1n the project 1s 
Implementing the district-wide transition procedures). 
Schools 1n three of the districts chose to develop 
Individual school-based procedures that were than approved 
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by "t h 9 district. Every school receiving ECSE f |r ad , Jcit£S 
Implemented their transition procedures. 

Professional Beliefs and Practices 

Ninety-five surveys were completed by professional 
members of the transition planning teams during the Fall of 
1987 and Spring of 1988 to determine their satisfaction with 
their transition procedures and planning process. Table 4 
shows: 1) the degree to which professionals were satisfied 
with the transition planning process and d 1 st r 1 ct/ sc hool 
transition procedures, and 2) the degree to which 
professionals view the process and procedures as Important 
to successful transition. Table 4 breaks down the 
transition process Into the six major components Identified 
by Project TEEM as essential 1n successful transition 
planning. Table 4 indicates overall that, ucross all team 
members surveyed, there was a high degree (4.3, based on a 
scale of 1 - 5 , with 1 being "not at all satisfied" and 5 
being "extremely satisfied") of satisfaction with their 
school or district procedures for transitioning children, 
and a high degree of agreement (4.7 on a scale of 1 - 5, 
with 1 being "not at all Important" and 5 being "extremely 
Important") on the importance of the transition process to a 
successful kindergarten placement. 
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TABLE 4 

Professional Beliefs and Practices 

Degree of Satisfaction with Current Transition 
Process and Its Importance to Successful Placement 

(n = 95) 
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Component 
1 # Transition Planning Teams 

2. Family Involvement 

3. a) Child Preparation 
b) School Preparation 

4. Placement Plan Development 
and Implementation 

5. Child's Follow-Up 

6. Ongoing Transition Planning 

OVERALL 



Satisfaction With 
Current Practices 

4.2 

4.6 

4.2 
4.1 

4.1 

4.0 
4.1 
4.3 



Importance to 
Successful Placement 

4.2 

4.6 

4.8 
4.8 

4.8 



4.5 
4.6 
4.7 



All data basod on scale of 1-5 (l=low - 5=h1gh) 

Family Participation 

Twenty-eight surveys were completed by family members 
whose children transitioned Into the elementary school 1n 
the Fall of 1987 and 1988 to determine: 1) opportunities 
for Involvement 1n the transition planning process* 

2) extent of their participation 1n the planning, and 

3) degree of satisfaction with their Involvement 1n the 

pi ann 1ng process. 

1) Opportunities for Involvement . Eighty-two percent 
of the families stated that they had received 
Information about the district or school transition 
procedures and Indicated that the information was 
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extremely helpful for them (4.2 on a scale of 1 - 
5, with i being "not at all helpful" and 5 being 
"extremely helpful"). Additional responses 
1 nd Icated that : 

a. 96% were provided opportunities to visit their 
child's el erne n ta r y school and classroom; 

b. 18% were provided opportunities to visit other 
schools and classrooms; 

c . 79% were Invited to attend meetings for 
planning their child's transition; 

d. 61% were given Information to prepare them for 
the transition planning meetings; and 

e. 79% were asked for their Input in making 
decisions about their child's transition. 



2) Extent of Participation in Transition Planning , 
Of those families provided the opportunity* 

a. 93% visited their child's elementary school and 
cl assroom; 

b. 100% visited other schools and classrooms; 

c. 87% attended meetings for planning the 
transition; 

d. 88% used the information given to them to 
prepare for the transition planning meetings; 
and 

e. 91% gave input 1n helping to make decisions 
about their child's transition. 

3) Satisfaction with Involvement , Among the 
twenty-eight families who completed the survey* 
there was a high degree (4.3 on a scale of 1 - 5* 
with 1 being "not at all satisfied" and 5 being 
"extremely satisfied") of satisfaction with the 
opportunities they had for planning their child's 
trans 1tion . 



ERLC 



22 



20 

k T«nar+ llnnn PKil Hpon 

f ~»* r *»~~ — r — — W.. • . «. . w. 

Evaluation data were collected to determine: 

1 ) pi a cements of children graduating from ECSE programs 1n 

$ 1987 and 1988; 2) family and professional satisfaction with 

1987 and 1988 placement decisions; 3) family and 

professional satisfaction with child progress during the 

) 1987 - 1988 school year; and 4) subsequent placements of 

children who entered the elementary school 1n 1987. 

1 ) Place me nt Decisions * Evaluation data were 

collected on ECSE graduates who transitioned Into 

> local elementary placements during the 1987 - 1988 

and 1988 - 1989 school years. These students 
received the full benefits of the transition 
procedures developed during the first year and a 
half of the project. Schools 1n two of the 
participating districts did not have kindergartens 

I and children transitioned Into first grade. These 

children were Included 1n the kindergarten data for 
Initial pi acement . 

In the spring of 1987* there were a total of 
twenty-five ECSE graduates* three of whom 

> experience severe handicaps. Twenty-four of the 25 

graduates successfully transitioned full-time into 
their local elementary kindergartens 1n the fall of 
1987. One student transitioned Into a 

pre- kindergarten program at the local elementary 
school. Thus* as a result of Implementation of the 

> TEEM model, all of the graduates successfully 

transitioned full-time Into their local elementary 
schools during the 1987 - 1988 school year. 

In the spring of 1988* the third and final 
year of Project TEEM* 37 young children* two of 

> whom experience severe handicaps* graduated from 

the three ECSE programs across the five model sites 
and successfully transitioned full-time Into their 
local elementary schools this September. 
Thirty-five of the 37 children transitioned Into 
their local elementary kindergartens and two 

> children transitioned into a p re- k i n de rg a rten 

classroom located 1n the local elementary school. 
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Family and Professional Sati sfaction.. FamH ies and 
professionals were surveyed in the Fall of 1987 and 
Spring of 1988 (after placement decisions were made 
for the Fall of 1988) to determine their 
satisfaction with placement decisions. The 98 
professionals who responded to this question 
Indicated a high degree (4.5 on a scale of 1 - 5 * 
with 1 being "not at all satisfied" and 5 being 
"extremely satisfied") of satisfaction with the 
placement decisions. The twenty- eight families who 
responded also indicated a high degree of 
satisfaction with the placement decisions (4.7) • 

Satisfaction with Child Progress , A total of 125 
surveys were completed by professional (110) and 
family members (15) of the transition planning 
teams during the Fall of 1987 to determine their 
satisfaction with the current progress of the 
children. Across all team members surveyed* there 
was a high degree (4,3 for professionals* 4.4 for 
families* based on a 5 point scale) of satisfaction 
with the ch1ld f s kindergarten placement and 
program* and the child's progress 1n the 
kindergarten placement. 

Subsequent Placements . Project staff collected 
follow-up data on the 1988 - 1989 placements of the 
twenty-five children who transitioned Into their 
elementary schools in the fall of 1987. Of the 
twenty- five children* eighteen moved from 
kindergarten to first grade (this number reflects 
children who went from first to second grade)* one 
transitioned from the pre- kindergarten into 
kindergarten* one child was enrolled half-time in 
kindergarten and half-time 1n first grade* two 
children were placed in all-day kindergarten* and 
three children were retained 1n kindergarten. 
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project ihfcM uutreacn 

The Center for Developmental Disabilities at the 
University of Vermont was recently awarded a Handicapped 
Children's Early Education Program State-wide Outreach 
Demonstration Project entitled "Project TEEM Outreach: 
Transition Into the Eleraentary Education Mainstream 
Throughout Rural Vermont". The funding of this outreach 
project will enable staff to disseminate and replicate 
Project TEEM throughout the State of Vermont. 



APPENDIX A 



Best Practices for Transitioning and Integrating 
Learners with Handicaps 
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PROJECT TEEM 
Best Practices for Transitioning and Integrating Learners with Handicaps 

ESTABLISH A SCHOOL-BASED PLANNING TEAM 



BbbT PRACTICES 



1. The child's local elementary school and 
regular class placement (i.e. kindergarten) 
are identified for transition planning and 
preparation purposes. 

2. Receiving elementary school staff are 
notified and informed about children 
transitioning into and within the elementary 

SCHOOL . 

3. A LOCAL ELEMENTARY SCHOOL-BASED TRANSITION 
PLANNING TEAM IS ESTABLISHED AND INCLUDES AT 
LEAST THE CHILD'S PARENTS, THE EEE TEACHER, 
THE KINDERGARTEN (OR FIRST GRADE) TEACHER, 
RELEVANT SPECIALISTS, AND ADMINISTRATORS. 



| ^ indicates recommended period of time during which activity should occur 

H ERJC : ^ 1 indicates activity ■ Id occur during this period of time 



Two Years 

Prior to Transition 



Fall 



Winter 



Spring 



One Year Prior 
to Transition 



Fall Winter Spring 



Learner Placed 

in School Mainstream 



Winter 



Spring 
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ESTABLISH A SCHOOL-BASED PLANNING TEAM 



BEST PRACTICES 



A "TRANSITION COORDINATOR" OR CASE MANAGER 
IS IDENTIFIED. 

A COMPREHENSIVE PLAN FOR TRANSITIONING THE 
INDIVIDUAL CHILD INTO THE LOCAL ELEMENTARY 
SCHOOL MAI NTREAM IS DEVELOPED. 
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Two Years 

Prior to Transition 



FaM 



Winter 



Spring 



One Year Prior 
to Transition 



Fall Winter Spring 



Learner Placed 

in School Mainstream 



Fall 



Winter 



Spring 
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PROJECT TEEM 
Best Practices for Transitioning and Integrating Learners with Handicaps 

Provide Opportunities to IPfORM AM) INVOLVE WE LEARNER'S FAMILY 



BEST PRACTICES 



1. Information about the transition process is 
provided to families. 

2. Opportunities for family involvement are 
provided throughout the transition process. 

3. a home-school communication system to 
facilitate information sharing between the 
child's family and local elementary school 
personnel is developed and implemented. 
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Two Years 

Prior to Transition 



Fall 



Winter 



Spring 



One Year Prior 
to Transition 



Fall Winter Spring 



Learner Placed 

in School Mainstream 



Fall Winter 



Spring 
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PROJECT TEEM 
Best Practices for Transitioning and Integrating Learners with Handioaps 

PREPARE THE CHILD AND LOCAL ELEMENTARY SCHOOL PRIOR TO THE ACTUAL TRANSITION 



BEST PRACTICES 


Two Years 

Prior to Transition 


One Year Prior 
to Transition 


Learner Placed 

in School Mainstream 


1. The program prepares the child for 
transitioning by: 

a) Identifying and teaching critical 
survival skills. 

b) Identifying and incorporating next 
school teaching practices. 

2. The local elementary school is prepared. 

3 Tcruf.1 1 TA' ACC 1 CTAMTC AMn/nD TPAIWIMft 1^ 
D % I tLnlN 1 LAi_ AbblblANLt AINU/ UK 1 KM 1 INI INU lo 

IDENTIFIED AND OBTAINED. 
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PROJECT TEEM 
Best Practices for Transitioning and Integrating Learners with Handicaps 



Develop and Implement a PLAN FOR PLACING the Learner into the Local School Mainstream 



BEST PRACTICES 



1. a plan for placing the child in the 
elementary school mainstream is 
developed and implemented and includes: 

a) Child's daily schedule and 
recommended educational goals 
and objectives. 

b) Special education services for 
supporting the child's placement 

in the elementary school mainstream. 

c) procedures for obtaining information 
or assistance from the former early 
childhood teacher. 
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Two Years 

Prior to Transition 



Fall 



Winter 



Spring 



One Year Prior 
to Transition 



Fall 



Winter 



Spring 



Learner Placed 

in School Mainstream 



Fall 



Winter 



Spring 
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PROJECT TEEM 
Best Practices for Transitioning and Integrating Learners with Handicaps 



DEVELOP AND IMPLEMENT AN ONGOING MONITORING SYSTEM FOR MAINTAINING INTEGRATION 



BEST PRACTICES 



Two Years 

Prior to Transition 



One Year Prior Learner Placed 
to Transition I in School Mainstream 



1. Develop and implement procedures and 
decision rules for monitoring child progress 
and for determining if and when additional 

OR DIFFERENT TYPES OF INTERVENTION ARE 
NEEDED. 

2. DEVELOP AND IMPLEMENT PROCEDURES FOR 
^IDENTIFYING AND OBTAINING ADDITIONAL 
RESOURCES NEEDED TO SUPPORT THE CHILD'S 
PLACEMENT IN THE LOCAL ELEMENTARY SCHOOL 
MAINSTREAM. 
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Fal". inter Spring 



Fall 



Winter 



Spring 



Fall Winter 



Spring 
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PROJECT TEEM 
Best Practices for Transitioning and Integrating Learners with Handicaps 

Develop and Implement Plans to Promote FUTURE TRANSITIONS 



BEST PRACTICES 



1. The membership and scope of the local school 
building-based planning team is changed to 
include personnel from the next settings. 

2. a plan for identifying and teaching skills 
critical for participation in the next 
environment is developed and implemented. 

3. a plan for identifying and obtaining 
resources needed for supporting the 
learner's transition and integration is 
developed and implemented. 



ERIC 



39 



Two Years 

Prior to Transition 



Fall 



Winter 



One Year Prior 
to Transition 



Spring 



Fall 



Winter 



Spring 



Learner Placed 

in School Mainstream 



Fall 



Winter 



Spring 
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Develop and Implement Plans to Promote FUT URE TRANSITIONS 

BEST PRACTICES 



If. A PLAN FOR PLACING THE LEARNER INTO THE NEXT 
LEAST RESTRICTIVE SCHOOL SETTING IS 
DEVELOPED. 

5, A SYSTEM FOR MONITORING LEARNER PROGRESS AND 
MAINTAINING SUCCESSFUL INTEGRATION IS 
DEVELOPED. 



Two Years 

Prior to Transition 



Fall 



Wlnte 



x j Spr 



ing 
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One Year Prior 
to Transition 



Fall 



Winter {Spring 



Learner Placed 

in School Mainstream 



Fall 



Winter 



Spring 
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APPENDIX 3 
Transition Planning Packet 



PROJFCT TEEM 



TRANSITION PLANNING PACKET 
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PROJECT TEEM 



mnnoxixun runnninq rnuiscs 



This packet contains forms to aid 1n planning for 

transitions of children from early childhood programs Into 

the elementary school mainstream. The forms are grouped 

according to purpose and listed 1n a suggested sequence of 
use. 



DETERMINING SCHOOL ACCESSIBILITY (Foro A) 
For* A ASSESSMENT OF SCHOOL E NVIRONMENTS 

»T1mel1ne for Completing: P rior to Anv Transition Planning* 

This form 1s a checklist to determine accessibility across 
school settings and to facilities and equipment. A 
designated member of the transition planning team can assess 
the physical environment once so that the Information 1s 
available for planning for al 1 transitions. Information can 
be kept on file and updated as necessary. The form should 
be available for review by a child's Individual planning 
team to determine 1f any adaptations are necessary before 
the child enters the school (e.g.* building a ramp). 



IDENTIFYING SKILLS CRITICAL FOR FUNCTIONING IN FUTURE 
CLASSROOM SETTINGS (Foras B, C, D, E) 



Foras B, C> D and E help the sending and receiving staff to: 
1) determine which skills are Important or critical for 
children to function successfully 1n the receiving 
educational program(s) (Fora B) , 2) describe the structure 
and routine of the future classroom setting (Form C & D) and 
3) determine which critical skills need to be addressed for 
a specific child 1n the sending program prior to his or her 
transition (Form E) . After completing Foras B and C> the 
sending staff and receiving classroom teacher should meet 
and complete Form D. The child's Individual planning team 
can then complete Form E. 

*T1meUne for Completing: JlAU Qf the ?ChPPl Y?flr (24 
months to 15 month* before the child t ran 5 i 1 1 pn $ ) * 
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Porn B CLASSROOM SURVIVAL S KILLS CHECKLIST 

Receiving classroom teachers will complete this 
checklist* The checklist allows the teacher to Indicate 
which skills he or she feels contribute to a child's 
successful participation 1n the kindergarten classroom* 
I.e., skills that are "Important". The receiving 
classroom teacher 1s also asked to Identify which of the 
"Important" skills are critical for children to have 1n 
order to participate successfully* 

For* C CLASSROOM OBSERVATION FORM 

This form 1s to record observations made 1n future 
classroom settings. The cover page of the form lists 
questions which sending staff can review prior to an 
observation (e.g.* early childhood program staff 
observing kindergarten classrooms). The questions 
pro vide a structure for observing the physical and 
social organization of the classroom routine, and the 
management and Instructional strategies of each 
activity. 

Fora D SURVIVAL SKILLS CHECKL IST AND CLASSROOM 
OBSERVATION FOLLOW-UP 

This form provides a format for the sending staff and 
receiving classroom teacher to discuss and validate 
results of the Survival Skills Check! 1st and CUssrPQfll 
Observation Form . The main purpose 1s to gain consensus 
about which skills are critical for a child to 
participate successfully 1n the receiving classroom. If 
there 1s more than one receiving classroom, 1t 1s 
suggested that sending program staff compile a 11st of 
the critical skills Identified by classroom teachers and 
11st them on Form E, Individua l Skill Assessment. 

Forro E INDIVIDUAL SKILL ASSESSMENT 

This form provides a means to determine critical skills 
which need to be addressed for a specific child during 
his or her last year 1n the early childhood program* 
The critical skills for classroom participation, 
Identified through Survival Skills Checklists, classroom 
observations, and follow-up makings, are listed on the 
form. The planning team can then identify which skills 
the child has, which are emerging, and which need to be 
addressed prior to the transition. The planning team 
should complete this form in the spring before the 
child's last year 1n the early childhood program so that 
goals can be incorporated into the IEP and daily 
classroom routine. 
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Completion of Forms B# C# and D 1s a prerequisite to 
planning for all transitions. The sending staff will 
collect the information and review 1t to determine: 
1) what skills to focus on to prepare an Individual 
child for entrance Into the receiving program, and 2) 
how they might modify their own structure and curriculum 
to reflect some of the practices of the receiving 
classroom* The information should be reviewed 
periodical ly and updated with the addition of new 
teachers, and/or if there is a change in a specific 
classroom structure or routine* 



IDENTIFYING POTENTIAL PERSONNEL NEEDS (Fora F) 



For. F TRANSITION PLANNING FORM FOR IDENTIFYING 
PERSONNEL NEEDS 

»TimeHne for Completing! Prior to Spring of Child's Last 

Y^r in Earlv Education Program* 

This form allows the transition planning team to specify 
Individual activities necessary to prepare receiving 
school personnel (staff and service providers* students) 
for a transitioning child, e.g.* 1nserv1ca on 
positioning and handling a child with cerebral palsy* 



FINAL PLACEMENT PLANNING (Forns G and H) 

I 

Fora G PLACEMENT PLAN - DAIL Y SCHEDULE 

*T1fn<?l1ne for Completing; So ring Before Child Enters Local 
Elementary School* 

^ This form can be used 1n the final stage of placement 

planning* It should specify, for each child, his or her 
dally schedule 1n the future placement, from arrival to 
departure* Team members can then determine, for each 
school or classroom-related activity, whether any 

| adaptations, additional resources, and/or Integration 

strategies are necessary for the child to participate 
success ful 1 y . 

Form H HOME-SCHOOI COMMUNICATION 

) *T1meline for Completing: Soring Before Child Enters loca l 

Elementary School* 

This form enables families and receiving staff to decide 
upon strategies to share Information with each other 
once the child enters the elementary school. 

ERjC Project TEEM - 9/87 



FORM A 



ASSESSMENT OF SCHOOL ENVIRONMENTS 

Elementary School? 

Person Completing this Form: Date Completed: 

DIRECTIONS: THIS FORM CAN BE USED TO DETERMINE ACCESSIBILITY TO 

ELEMENTARY SCHOOL ENVIRONMENTS, FACILITIES, AND EQUIPMENT. 
FOR EACH ITEM, PLEASE CHECK: 

YEBf if accessible to all Individuals without adaptations; 

YEB, WITH ADAPTATIONS, 1f adaptations hava been made to accomodate Individuals 

witn handicaps [places specify ths aoeptstionj sj i 

NO, if 1nocc888lble to soma Individuals with handicaps. 



• 


ENVIHONMENT^EQUIPMENT/FACILITIES 


YES 


YES, WITH ADAPTATIONS (Please specify] 


__Nfl 




SCHOOL BUS 










BUILDING ENTRANCES 









• 


EMERGENCY EXITS 










CL AooKUUM v S ; 




, 






Dn 1 HKUUMo : 










Ent ranees 











C4. »1 1 - 

ota i i s 










o 1 nk s 








# 


I U 1 1 old 




















OTHER 

v I nLr\ 










COMMON AREAS 
(Entrances, seating) 

Library 








• 


Music 








Gymn as i urn 










Caf eteri a 








• 


OTHER 










UPPER FLOOR(s) 










PLAYGROUND EQUIPMENT 








m 


DRINKING FOUNTAIN(s) 

i 
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FORM B 

Classrooa Survival Skills Checklist 

Elementary Schools 

Classroom Teacher: 

Date Compl eted : 



This checklist contains skills which may contribute to 
a child's successful participation 1n a regular kindergarten 
classroom. We wculd like you to review this checklist 1n 
order to Identify those skills whi 1 are Important and 
critical for children to have to function successfully 1n 
yoMT classroom during the first few months of the school 
year. A skill 1s IMPORTANT if you believe that 1t 
contributes to successful participation 1n your classroom; a 
skill 1s CRITICAL if you believe that 1t 1s absolutely 
necessary for successful participation. 

To complete this checklist, think of children you have 
had 1n your classroom who do not present significant 
concerns and who you feel successfully function 1n your 
classroom. Then, with these children 1n mind, Indicate with 
a check mark (v^ those skills on the checklist that you feel 
are important . If a skill is not Important, leave the space 
blank. After you have reviewed the entire checklist, please 
circle those you feel are not only important but critical 
for entering and participating successfully 1n your 
classroom at the beginning of the school year. 



THANK YOU FOR YOUR TIME IN COMPLETING THIS CHECKLIST! 
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FOLLOWING GENERAL CLASSROOM ROUTINE/ RULES 

1. Follows general rules and routines 

established 1n classroom - e.g. raising 
hand If necessary/appropriate, lining 
up for activities* etc, (Please 11st 
ru 1 es and rout 1 nes ) : 



2. Follows routines specific to an activity 

3. Goes to various areas 1n the room when 
requested and/or d1 rected 

4. S1ts 1n assigned seat or location 

5. Locates own possessions and returns 
them to appropriate locations 

6. Locates materials and replaces or puts 
them 1n order when finished 

7. Makes transitions from one activity 
to the next with minimal or general 
group d1 rectlon » 



CLASSROOM BEHAVIOR 

8. Enjoys classroom/1s comfortable 

9. Sits appropriately 

10. Stays 1n own "space" for an activity 

11 . Control s voice , 

12. Uses materials appropriately 

13. Cooperates/shares 

14. Works/plays without disrupting 

or bothering peers 

15. Modifies behavior when provided 
with verbal or nonverbal 
direction 
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IMPORTAN 
CRITICAL 



IMPORTANT -J^ 
CRITICAL 

^ 15. Walts appropriately ( ) 

17. Uses time between activities 

app roprlately » . * ( ) 

18. Reacts appropriately to changes 

1n the routine ( 5 

DIRECTION FOLLOWING 

19. Complies with simple directions 

provided by an adult to the child ... ( ) 

20. Complies with simple directions 

provided by an adult to the group ( ) 

21. Follows multi-step directions ( ) 

0 22. Remembers and follows directions provided 

at a previous time ( ) 

GROUP ATTENDING AND PARTICIPATION 

• 23 * Willingly participates in group situations .... ( ) 

24. Listens for own name/group name ( ) 

25. Focuses visual attention on speaker(s) ( ) 

• 26. Answers teacher's question while 1n 

group • * • 

27. Asks questions while in group ( 5 

28. Volunteers comments while 1n group ( > 

29. Individually speaks to a group * ( ) 

30. Participates at appropriate time 
(e.g. waits for turn, waits to be 

recognized) in a group < * 

31. Participation in a group is relevant 

to the task or topic ( > 
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IMPORTAN" 
CRITICAL 



INDEPENDENT PLAY AND WORK 



32. Begins play/work activities with minimal 

teacher prompting ( ) 

33. Plans and carries out a work/play activity 

1n advance Kith a teacher or peer ( ) 

34. Works on assigned task for appropriate 

periods of time - * - - - ' ) 

35* Maintains play actiyity for 

an appropriate length of time ( ) 

36. Completes task at ability level 

Independently ( ) 

37. Self-corrects errors ( ) 

38. Recalls/completes task demonstrated 

previously ( ) 



SOCIAL INTERACTIONS AND PLAY SKILLS 

39. Initiates interactions with peers/ 

adults ( ) 

40. Interacts with adults/peers when not 

the initiator « • < > 

41. Plays according to rules established 

by pi ay group « < i 

42. Shares, exchanges materials ( ) 

43 . D 1 rects peers app rop r 1 atel y ( assumes 

1 eader rol e) * ' 

44. Responds to peer directions (assumes 

f ol 1 ower rol e) ' ' 

45. Imitates peer actions < ) 

46. Responds to social reinforcement ( ) 

47. Settles minor disputes with peers ( ) 

48. Maintains play with peers for 

appropriate length of time ( ) 

49. Adapts to working with more than 

one adult < • ( * 
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IMPORTANT 
CRITICAL 
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GAME PLAYING SKILLS 

50. Participates at the appropriate time 
(e.g., when 1t 1s his/her turn) 

51. Participates appropriately by performing 
game actions according to rules 

52. Acts appropriately when 1t 1s not 

53. Acts appropriately at the end of 

a game, I.e., stops playing 

54. Discriminates winner and loser of 
game, I.e., compares Dwn to 

peer performance 

FUNCTIONAL COMMUNICATION 

55. Greets teacher/ pee rs 

56. Learns names of teacher(s), peers, 
others 

57. Secures teacher/peer attention 

app rop r 1 atel y 

58. Comments on own actions 

59. States Intentions 

60. Describes past events 

61. Directs others 

62. Asks for Information 

63. States needs 

64. Asks for help with materials 

65. Asks for feedback from others 
(rein f ore erne nt , opinions, approval, 
conf 1 rmat 1on) 

66. Gives feedback to peers, (comments 

on peers act ions or products) 

67. Comments on a topic of conversation 
initiated by others 

68. Answers questions 
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IMPORTANT -j£^ 
CRITICAL 

69* Makes a choice or Indicates 
70. Restates rules or directions 



when asked • ° • ( ) 

71 • Explains* justifies own behavior ( ) 

72. Identifies a reason for or caus6 

of an event - e . - * .............. . . e . . . . e . . ( ) 

73. Identifies effect of actions on 

objects* people ( ) 

74. Predicts effects on objects, people ( ) 

75. Offers suggestions or solutions ( ) 

• FUNCTIONAL MOBILITY 

76. Independently takes bus to/from school ( ) 

77. Indeoendentl y walks to/from school ( > 

• 78, Locomotes to major facilities: 

cl ass room, b at h room, hallways, 
gym, cafeteria, playground, 

library, other classrooms ( ) 

79. Locomotes to areas/materials within 



• cl ass room: desk/tab! es , hooks/c 1 oset; 

cubbies/lockers, learning centers, 
sink, specific activity areas, 
personal belongings . 



• SELF-CARE 

80. Takes care of own toileting needs 

without supervision I ) 

81. Washes hands without supervision ( ) 

82. Dresses and undresses without supervision 

(except for help with fasteners) ...» ( ) 

83 . Demonstrates appropriate nose hygiene ( ) 

• 84. Drinks through a straw ( ) 

85. Eats snack/lunch independently 

with f 1 ngers/ utens 11 s ( ) 
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CLASSROOM OBSERVATION FORM 

THIS FORM IS TO RECORD OBSERVATIONS OF FUTURE CLASSROOM SETTINGS, INCLUDING TH£ ROUTINE, PHYSICAL AND SOCIAL ORGANIZATION OF EACH ACTIVITY- AND THE 
MANAGEMENT AND INSTRUCTIONAL STRATEGIES OF THE ACTIVITY. THE FRONT PAGE OF THE FORM LI8TS SOME QUESTIONS WHICH ARE TO ASSIST IN STRUCTURING 
OBSERVATIONS. IT IS SUGGESTEO THAT YOU CONSIDER THE QUESTIONS PRIOR TO, ANO AFTER, YOUR ACTUAL OBSERVATION. AFTER COMPLETING THE OBSERVATION FORM, 
DISCUSS THE RESULTS WITH THE CLASSROOM TEACHER AND COMPARE YOUR OBSERVATIONS TO THE 8UHWVAL SKILLS CHECKLIST HE OR SHE COMPLETED. THIS WILL HELP 
IDENTIFY THE SKILLS WHICH ARE CRITICAL FOh PARTICIPATING A SPECIFIC CLASSROOM. 



PER A CTIVITY 



A. PHYSICAL ORGANIZATION 



B. SOCIAL ORGANIZATION 



! C. MANAGEMENT/INSTRUCTIONAL t'TRAH !IES 



it- 

K 5 



9 

:RLC 



OBSERVATION QUESTIONS 



• Whet 1s the physical set-op for the activity (e.g., learning center, desk, rup,]? 

• How are neterlale dletrlbuted (e.g., pre-erronged 1n learning area, child distributee for 
othere, ch1»'d gete own naterlele]? 



How ere children required/expected to co»mun1r;3te neede and preferences (e.g., ralee hend, go 
to teecher]? 

Are children ellowed to cownunlcete eponteneouely with peere? 

Whet heppene 1f the child flnlohee an ectlvlty early (e.g., hee free tine, goee to qulot 
comer to reed, novee to enother ectlvlty]? 

Ie there en eetebUehed eyetea for eelf-cere (e.g., peee key, e1gn-out to leeve 
for bethroom, raising hend to get e drink]? 

Are children expected to teke cere of their own needs Independently (e.g., zipping, 
buttoning, tying ahoeej? 



e What 1e the group '^e for the activity (e.g., smell group, lerge group, ind1v1duel]? 

• Whet 1e the teecher'e role (e.g.. provldee direct Instruction, provides guided 
Instruction)? 

• Whet 1e the chlld'e role (e.g., quiet Uetener, ective responee giver, ectV;e queetlon 
eeker]? 

• Whet type of directlone ere given moet often (e.g., verbel, written]? 

• Are directlone generally repeated eponteneouely by the teecher? 

• How doee the teecher elicit underetendln of the directlone from the children (e.g., aeke 
then; to nod, calle on children to repeet directlone]? 

a How ere children expectsd to reepond to directlone (e.g., begin work, get out weterlele and 
wait for e cue]? 

a How are children requl reo/ expected to cowaunlcate neede end prefarancsc [e.g., rales hand, go 
to teecher]? 

a Are children ellowed to coraaunlcete eponteneouely with peers? 

a How long are children expected to attend during the ectlvlty (e.g., circle! 15 olnutes]? 
a Whet specific skill requirements sra neceusery for th1e ectlvlty (e.g., eeklnn questions, 

concentreted likening, recalling Information, writing onewere)? 
a Whet happene 1f a child behavee Ineppropr.itely during the ectlvlty (e.g., 1e repr1«ended, 

1b Ignored, loees points]? 
a What heppene 1f the child flnlehee an activity eerly (e.g., hee free time, goee to quiet 

corner to reed, novee to another ectlvlty)? 
a How doee the ectlvlty end (e.g., teecher givee promptej teacher telle the©; en externel 

cue, euch ee e bell, 1e ueed; child flnlehee work]? ^ 

- ■ 1 * o • .4. tppm n /o7 
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FORM C 



Classroom Teacher:. 



CLASSROOM OBSERVATION FORM 

Classroom: Elementary School: 



Person Completing this Form: 



TIME 
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ACTIVITY 



57 



Date Completed 



OBSERVATION HOTES 



5 8 



CLASSROOM OBSERVATION FORM (con't) 



TIME 



ACTIVITY 



5 9 
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OBSERVATION NOTES 
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SURVIVAL SKILLS CHECKLIST AND 
CLASSROOM OBSERVATION FOLLOW-UP 



FORM D 



Classroom Teacher/Classroom: 
Observer: 



Today* s Date: 



This form provides a structure for the classroom teacher and the 
observer of the teacher's classroom to discuss the results of the 
Survival Skills Checklist and the Classroom Observation Form, The 
classroom teacher and observer should Identify critical skills for 
classroom participation based upon the checklist* classroom 
observation* and discussion. 



1. List the critical skills for participation in the klndergc ten 
classroom from the Survival Skills Checklist. 



2. Which of these skills could be addressed 1n the early childhood 
program prior to a child transitioning into the kindergarten 
cl assroorn? 



0 



Which of these skills could be addressed 1n the kindergarten 
classroom after the child transitions? 



Based upon the classroom observation and Input from the classroom 
teacher, what are the significant management and Instructional 
strategies of the classroom? 



What additional skills are necessary for a child to function 
successfully across other school environments and activities? 
(e.g., field trips, cafeteria, playground) 
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INDIVIDUAL SKILL ASSESSMENT 

STUDENT: TRANSITION DATE: TODAY'S DATE: ____ 

DI RECTI OWS: List the criticsl 8kUL8 for klndergsrten participation which wer8 identified through 8urv1v8l 8k1LL8 checkll8ts, ctaearcon observatl on8, 
and d1acu88ion8 between sending 8nd recslvlng staff. For e8ch student who will transition, check: 

YES, If the student hea the skill; 

NO, If the studert does not hsve the skill; 

ENERSIN6, If tha student displays tha skill on occasion. 



In the column headed "DECISION", apaclfy what la to be done if the student does not hsve s particular aklll or tha skill la eaerglng, e.g., 
write Into IEP for final ye8r 1n early childhood program, Identify activities which reinforce emerging skills, work on skills In 
kindergsrten. 



KINDERGARTEN CRITICAL SKILLS 


YES 


NO 


EMERGING 


DECISION 
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FORM F 



TRANSITION PLANNING FORM FOR IDENTIFYING PERSONNEL NEEDS 



Student:. 



Transition Date: 



Elementary School 



CI assroom: 



Please Identify specific needs, e.g., 1nserv1ce training, reference materials, relevant media* which 
may be necessary to prepare receiving personnel (school staff* service providers, students) for the 
entering child. 



School Personnel 



Specific Need(s) 



Planning Team Member 
Responsible for 
Acquiring Resource(s) 



Projected Date 
To Accompl 1 sh 



Date 

Accompl 1 shed 
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FORM 6 



PLACEMENT PLAN - DAILY SCHEDULE 



The attached form, part of the placement plan, can be completed by the child's 
planning team the spring before the child transitions (I.e., at the Annual Review, IEP 
meeting, etc.). It 1s suggested one member of the planning team fill out the dally 
schedule (from leaving home to returning home) prior to the meeting so that team members 
can spend the time completing the remainder of the form. 



The purpose of the form 1s to facilitate, 
integration into the dally classroom routine, 
members can determine whether any adaptations, 
strategies are necessary to allow the child to 



to the maximum extent possible, the child's 
By specifying each dally activity, team 
additional resources, and/or Integration 
participate 1n the school and classroom 



activities. 
1 ncorporated 



Any goals 
i nto this 



and Integration 
form . 



strategies Identified for the child can be 



adapted 
activity 



Under the column "Needed Adaptations", for each activity specify either "none" or any 
materials, adapted curriculum goals, personal assistance, and/or alternative 
that the child might require. A sample Placement Plan 1s attached. 



67 



ERIC 



Project TEEM - 9/87 



68 



SAMPLE 

PLACEMENT PLAN - DAILY SCHEDULE 



Student! tkJ_iasj Classroom Teacher; Mrs, k Date: 5/18/87 



Time 


Activity 


Locat 1on 


Person 
Responsible 


Student's Skills 
To Be Addressed 


Needed 
Adaptations 


NOTES 


7:40 


Bus Ride 


From Home 


Parents 


None 


None 


Older Sister 
On Bus 


8:20 


Arrival 


School 


Mrs. Peters 


None 


None 


Mrs. Peters to 
Meet Bus Day 1 - 
Sister to Help 
Other Days if 
Necessary 


8:30 - 8:45 


Circle 

- Calendar 

- Special Events/ 
Shu r ing 


Classroom 


Mrs . Peters 


- Following 
Directions 

- Increasing Length 
of Attending 

- Asking Questions 

- Increasing 
Language 

- Concepts Pertaining 
to Calendar 


None 


Large Group - 
Teacher- 
Directed 


8:45 - 9: 15 


Language Artt> 
(M.T.Th.K) 


Classroom 


Mrs . Peters 
Sue - Classroom 
Aide 


- Follov ing 
Directions 

- Writing Name 

- Recognizing Phone 
Number & Address 

- Letter Sounds 

- LetLer Recognition 

- Beginning Work 
Independently 


One-to-One 
Instruction and 
Work on IEP 
Language Goals 




8:45 - 9: 15 

ERIC 


Math (W) 

8 9 


Classroom 


Mrs. Peters 


- One-to-One 
Correspondence 

- Counting Past 5 

- Beginning Work 

- Asking for Help 

- Sequencing Items 


Work on IEP Math 
Goals 


Small Group - 
Teacher- 
Directed 

1 



PLACEMENT PLAN - DAILY SCHEDULE 



Student: 



Classroom Teacher*. 



Date:. 



Time 



Activi ty 



Location 



Person 
Responsible 



Student's Skills 
To Be Add ressed 



ERIC 
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Needed 
Adaptations 



NOTES . 
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PLACEMENT PLAN - DAILY SCHEDULE (con«t) 



Student:. 



Classroom Teacher:. 



Date: 



Time 



9 

ERIC 



Activity 



7 3 



Location 



Person 
Responsible 



Student's Skills 
To Be Addressed 



Needed 
Ada ptations 



NOTES 



7 4 
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PLACEMENT PLAN - DAIIY 


SCHEDULE (con*t) 










Student 


: Melissa 


CI assroom Teacher: 


Mrs. Peters 1 K 


Date: 


5/18/87 




Time 


Activity 


Location 


Person 
Responslbl e 


Student's Skills 
To Be Addressed 


Needed 
Adaptations 


NOTES 




9:20 - 9:55 


Gym (M,F) 


Cafeteria 


Mrs, Rounds 


- Lining up To & From 


None 


Peer Buddy to Aid 
in Transition 




9:20 - 9:55 


Library (W) 


Library 


Mrs, Smith 


- Lining up To & From 

- Increasing Language 
Ltoncep l s 

- Increasing Length 
of Attending 


None 


Peer Buddy to Aid 
in Transition 
Large Group Adult- 
Directed Stories, 
Some One- to-One 




9:20 - 9:55 


Art 


Art Room 


Mr, Miles 


- Lining up To & From 


Work on IEP 
Fine Motor Goals 


Peer Buddy to Aid 
in Transition 




9:20 - 9:55 


Music (Th) 


Music Room 


Mr. Mackey 


- Lining up To & From 


None 


Peer Buddy to Aid 
in Transition 




10:00 - 10:15 


Snack 


Classroom 


Mrs. Peters 


None 


None 






10:15 - 10:30 


Recess 


Playground/ 
Classroom 


Mrs, Peters 


- Lining up To & From 


None 


Peer Buddy to Aid 
in Transition 




10:30 - 11:00 


Math (M,T,Th,F) 


Classroom 


Mrs, Peters 


Same as Wednesday 
Activities 


Work on IEP 
Math Goals 


Small Grovp - 
Teacher-Directed 




10:30 - 11:00 


Science/Social 
Studies (W) 


2 K Class- 
rooms to 
Alternate 


Mrs, Peters 
Mrs . Robbins 


- Lining up To & From 
Mrs . Robbins 1 
Clas,. roc m 

- Asking Questions 

- Increasing 
Language 




Peer Buddy to Aid 
in Transition 




ERIC 
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PLACEMENT PLAN - DAILY SCHEDULE (con't) 



Student:. 



Classroom Teacher:. 



Date:. 



Time 



11:05 



Activity 



Dismissal 



Locat 1on 



Classroom 



Person 
Responsible 



Mrs. Peters 



Student's Skills 
To Be Addressed 



- Zipping 

- Buttoning 

- Lining Up 



Needed 
Adaptations 



None 



NOTES 



Sue (Classroom 
Aide) Available 
for Assistance 



11:15 



Departure on Bus 



Outside Front 
Door 



Mrs. Peters 



None 



None 



Sister on Bus 



ERLC 



Other: 

- Bath room 



Hallway 



Melissa 



None 



None 



No Assistance 
Needed 
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HOME-SCHOOL COMMUNICATION 



FORM H 



Student: - Transition Date: 

• Today's Datet _ Parent(s): 

Teacher(s): — 



Below are potential strategies for communicating between parents 
and teacher(s). During the final transition planning meting* th1-> 
11st might be helpful 1n determining ways to share Information efter 
the child has entered the local elementary school. After making a 
decision* please complete the bottom portion of the form. 



CHOICES: 

1. Log Book 

2. Informal Phone Contact 

3. Notes 

4. Phone Call Night 

5. Newsletters 

6. School Visits 

7. Home Visits 

8. Parent Inventory 

9. School Conferences 

10. Other , - 



Decision:. 
Who: 



How Often?. 



Written Into IEP: yes no 



Dec 1 s i on : 
Who: 



How Often? 



Written Into IEP: yes no 
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APPENDIX C 

Grand Isle Supervisory Union: Checklist for 
Transitioning Individual Students 
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GRAND ISLE SUPERVISORY UNION 
Checklist for Transitioning Individual Students 



Student 1 s Name: 

Sending Program:, 
Receiving Program: 
Date : 



ERLC ° 1 



• ••••••••• 

GRAND ISLE TRANSITION PROCEDURES 



Checklist for Transitioning Individual Students 

2 YEARS LEFT IN EEE 



SCHOOL PROCEDURES 


WHO 


ua te 
Projected 


Date 
Completed 


COMMENTS 


STEP 1: 

Provide opportunities for perents/guerdiena to 
errenge appointments* to visit principal, echool, 
cles8room r end clessroom tcecher In order to 
fedliteta family 1nvolvamo.it 


EEE Staff 


Oct & one 


3 o i n g 




STEP 2: 

EEE Coordinator end Special Ed, Admlnietretor will 
meet end do the following: 


EEE & Sp. Ed. 
Admin. 


Jan 






1. Ganerete list of transition students entering K 
or 1st end send to prlncipels 










2. Identify plenning teem members end others es 
needed to provide technlcel esslstence (e.g. 
OT/PT, I-Teem) 










3. Identify new cese meneger (from elementery 
school) for eech child 










4. Identify Inltlel teem mooting time (Oct or Apr) 










STB 3 3s 

Assese end Identify child's present performonco in 
relation to elementary school demends by reviewing 
IEP pre— end post-test results end observations, 
current rocorde of snort/long term goels, end 
quertarl y/ennuat reports 


EEE Staff 


o n g 


c * n g 




STEP 4: 

During annuel review, provide Initial Information 
about trenaition process to poront. Discuss 
plecemonto. Oii>eem1notd end discuss document 


EEE Staff 


Annual Review 






STEP 5s 

Rev.ew ecologlcel analysis, current recorde end 
current teaching proctlcos (teec, K er input) in order 
to Identify end incorporate the teaching prectices 
of the locel elementery school into the EEE progrom 
et the annuel review mooting nnd when prepo 'ng 
new IEP for lost year In EEE 


EEE Staff 


one 


o i n g 




8 2 
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LAST YEAR IN EEE 



SCHOOL PROCEDURES 


WHO 


Date 
Projected 


i 

Date 
Completed 


COMMENTS 


STEP 1: 










Observation of EEE child offered to plennlng teem 
member by Early Ed staff. EEE Coordinator sands 
mer.io specifying three week Trens1t1on period for 
observing children who will be transitioning end 
requests phone call to confirm observetlon time 


EEE Coord. 


Prior to 
Transition 
Team Meeting 






STEP 2: 

Review ecological assessment and currant records to 
Identify end prioritize skills the child noedo to 
meet the demonds of the locol elementary classroom 
and school settings (I.e., on outcome of the 
discrepancy analysis) with receiving classroom 
teacher 


EEE 3taff 


On as "As 
Needed" Basis 






STB 3 3: 

There will be e Trons1t1on Mooting to occur in a 
child's lest year 1n EEE (1n Oct or Apr depending on 
the 1nd1v1duel child's & Principal noedo] to do the 
fol lowing: 


Sp. Ed. Admin. 
& Principal 


Oct/Apr 






1, Plennlng teem will ehore 1nformet1on (using EEE 
Teem Information Form) omcng mombero f end 
develop e Plen of Action tor treneltlon which 
will include Identifying potential regular class 
placement emong the options available (e.g., 
e,nw or p.m.] 


Team 


Oct/Apr 






2. Review child's current needs 1n reletlonshlp to 
resources available to ossoos end determine 
needed Instructional lesources and adaptations 
1n the locol elementary ochool end classroom 


Team 


Oct/Apr 






3. Review statement describing needed resources end 
odoptetlons 1n locel school end delegete 
responsibilities for making arrangements to 
eneure evel I o*r 1 11 ty of resources end odoptetlons 
(EEE coordinator will communicate stetus to 
tronsltlon teem prior to onnuol review meeting] 


Team/EEE 
Coord. 


Oct/Apr 






ERJ.C 
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LAST YEAR IN EEE [can't] 



SCHOOL PROCEDURES 



WHO 



4» Identify end acquire needed technical esslatenco 
services to csrry out transition activities 

5* Recommend post tests to be given; set tentative 
dete for IEP meeting, decide who will ettend IEP 
meeting; determine recommendations (to be 
shored with the parents at the IEP meeting) for 
level end emount of services end possible 
sdeptetlons the child will need 1n the locel 
school end classroom settings; dlecues a 
monitoring system with K or 1st teacher for 
1nel1g1b le chi Idrer 

6, Discuss evellebiUty of EEE steff for following 
school yeer, end develop procedures to gain 
eccess to EEE expertise* Plen o tentative 
meeting 1n m1d-0ctober of following school yeer 

7* Determine 1f additional meetings ore needed 
prior to child's IEP meeting 

STEP 4: 

Send test protocols end jnd of yeer progress report 
on student to receiving steff for the development of 
e kindergarten IEP 

STB 1 5: 

Provide opportunities for pertldpetion 1n eny 
established activity for Incoming K or 1st graders 
(e.g. clessroom visit, registration, etc,, with the 
exception of screening) to provide support & 
opportunities fo~ family Involvement 1n the 
trenoltlon process 

STEP 8: 

IEP Meeting: 

1) Discuss end determine octuol close plecoment 
with parents 

2) Possibly develop londergerten IEP 

3) Develop and determine e homo-school 
commun1cet1on system 

4) For thoee children receiving only 
epoach/languege services, but who may be et risk 
in other erees, the klndorgerten objectives will 
be written into the IEP elong with e monitoring 
© em with decision rules for determining 
J(^ed Intervention by the resource toecher or 

r jM*L iw fcr « j :i u ning speciel ist/consulting teecher 



Team 
Team 



Team 
Team 

EEE Staff 
Principal 



EEE Staff 
Team 
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Date 
Projected 

Oct/Apr 
Oct/ Apr 



Oct/Apr 



Oct/Apr 



Prior to 
IEP Meeting 



Date 
Completed 



COMMENTS 



Spring 



May-Jun 
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YEAR - K/1ST GRADE PLACEMENT 



SCHOOL PROCEDURES 



STB> 1: 

K or 1st grade teacher cat Is/contecte parents at end 
of first week of school as e means of providing 
support & opportunities for family 
Involvement 1n the trensltlon process 



STEP 2: 

Hold fodow-up meetings 1f planned during Initial 
Transition Meeting, or upon request 



STEP 3: 

EEE eteff contects parents after their child hes 
transitioned for en Informal follow-up 

STEP 4: 

As part of tne monitoring system, the c less room 
teecher will meke recommendetlons for changing 
services for eligible children and moke referrels 
for nonellgible former EEE students when necessery 

STB 1 5: 

Eveluote the home-school communication system during 
regulerly scheduled IEP progress meetings/reports 

STB 3 8: 

Survey all pert pants (teachers, EEE and Spadol 
Ed. staff, parents, administrators) to evaluete and 
possibly revise the trensltlon process 



8 8 
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Date 
Projected 



[ Date 



K/l Teacher 



Any Team 
Member 



EEE Staff 



Classroom 
Teacher 



Elementary 
IEP Team 



Sp. Ed. Admin 
& Principal 



Sept 



Fall 



Sept-Oct 



Completed 



ongoing 



o n g 



Spring & 
Annually 



o l n g 



COMMENTS 



APPENDIX D 

Checklist for Evaluating Current Transition-Planning 
Processes and the Implementation of 
Recommended Activities 



90 



ERJC 



• •••••••••• 



PROJECT 



E E M 



Checklist for Evaluating Current Transition-Planning Processes 
and the Implementation of Recommended Activities 



activities 



Thi s check! i st 

upon the following recommended 
elementary school mainstream settings* I.e., 
review the current transition-planning process 

activities are addressed, 1f the procedures are consistently Implemented 
they are written. 

for each of the following recommended 



based 
1 ocal 



1s used for the purpose of evaluating your current transition-planning process 

for transitioning all children with handicaps Into 

kindergarten or first grade. The reader 1s asked to 
and Indicate which of the following recommended 

for al 1 children, and 1f 



1) 



2) 



3 ) 



IN PLACE: Please place a check ( > 1n this column 
activities that are addressed by your current process 



IMPLEMENTED CONSISTENTLY: Please place a check ( ) In this 
have for addressing the specific recommended activity are consistently 
child ren . 



column if the procedures you 
Implemented for fll 1 



WRITTEN: Please place a check 
and clearly delineates: 

a) the specific Procedures that 

b) Who is responsible for carrying out the procedures 

c) When the procedures are to be implemented 



( ) In each of the three columns if your process 1s written 



address the recommended activity 



IN 
PLACE 



1. 

2. 
3. 



The family 1s provided with Information concerning the 
school's transition policies and procedures. 

The family is provided with opportunities and support to 
enable them to collaborate with school personnel 
throughout the transition process. 

The child's local elementary school and regular class 
placement (i.e. kindergarten) are Identified for 
transition planning and preparation purposes. 



IMPLEMENT© 
CONSISTENTLY 



WRITTEN 
Procedurao t Who 



When 



ERXC^ 



9 2 



4. Receiving elementary school staff are notified and 
informed about children transitioning Into (and within) 
the elementary school. 

5. A individual transition planning team 1s established and 
includes at least the child's parents, the ECSE teacher, 
the kindergarten (or first grade) teacher, relevant 
specialists, and administrators. 

6. A transition or case coordinator 1s Identified. 

7. A comprehensive plan for transitioning the Individual 
child Into the local elementary school mainstream 1s 
devel oped . 

8. Technical assistance and/or training needed for 
Implementing the individual transition plan and 
Integrating the child 1s identified and obtained. 

9. The child 1s prepared for transitioning into the local 
elementary school mainstream by: 

a) identifying skills critical for functioning 1n the 
local elementary school setting and Incorporating them 
into the child's IEP. 

b) Identifying the teaching practices and routines used 1n 
the local elementary school classroom and incorporating 
them into the ch-Md's instructional program and 
preschool setting. 

10. The local elementary school 1s prepared for the 
transitioning child by Identifying and obtaining potential 
Instructional resources and adaptations needed to 
facilitate the child's integration. 

11. The child's teachers, support staff, and peers within the 
local elementary school are prepared for the child's 
entrance. 
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IN 
PLACE 



IMPLEMENTED 
C0NS1STEOTLV 



WRITTEN 
Procedures 1 Who 1 When 
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12. A placement plan for the child 1s developed and Includes: 

a) recommended educational and social Integration goals, 
objectives, and Instructional procedures. 

b) procedures for socially and academically Integrating 
the child Into the dally schedu 1 e/ act 1 v 1 1 1 es of the 
kindergarten classroom. 

c) resources (e.g., special education services, adaptive 
equipment) needed for supporting the child's placement 
1n the local elementary school mainstream. 

d) procedures for obtaining Information or assistance from 
the former ECSE teacher after the child has been placed 
1n the local elementary school. 

13. A home-school communication plan 1s developed to 
facilitate Information sharing between the child's family 
and local elementary school personnel. 

14. A plan for monitoring and supporting the child's 
placement 1n the local elementary school 1s developed and 
1 ncl udes: 

a) procedures to monitor child progress 1n the new 
placement and decision rules for determining 1f and 
when additional or a different type of Intervention 1s 
needed . 

b) procedures for identifying and obtaining additional 
resources needed to support the child's placemont. 

c) procedures to monitor children who may be Ineligible 
for special education services once they enter the 
elementary school program. 



9 
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IN 
PLACE 



IMPLEMENTED 
CONSISTENTLY 



WRITTEN 



Proceduree 



Who 



When 



1 



r i6 



15. The placement plan 1s Implemented, evaluated and, If 
necessary, revised after the child has transitioned Into 
the local elementary school. 

16. A plan for transitioning the child Into future local 
elementary school mainstream settings (I.e., first grade, 
second grade, etc.) Is developed and Implemented. This 
plan Includes procedures for: 

a) changing the membership and scope of the local 
elementary school bu 1 1 d 1 ng-based planning team to 
include personnel from future settings. 

b) preparing the child and future settings and personnel. 

c) developing and Implementing a placement plan. 

d) monitoring child progress and maintaining successful 
1 nteg rat 1 on . 

17. The Implementation and Impact of the Individual 
transition-planning process 1s reviewed by all 
participants, Including the child's family, and necesscry 
revisions are made for planning future transitions. 
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APPENDIX E 
Family and Professional Surveys 
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PROJECT TEEM 
Family Survey - Transition Planning 
3une f 1988 



Date: 



Child's Name: 



Person Completing This Form: 



Relationship to Child: 



Pi recti ons. We are collecting Information about how parents 
are involved in their child's transition from Essential 
Early Education Into the next school setting. Would you 
please help us ccllect this Information by thinking about 
your child's transition and answering some questions? To 
answer the questions you will either: 

1) make a check mark (v" ) to Indicate your answer; 

2) circle the number which most accurately 
indicates your opinion; or 

3) write an explanation to clarify your answer. 

Your answers to these questions are voluntary. After you 

have answered the questions* please return them 1n the 

enclosed envelope. If you have any questions* pi ease feel 

free to contact Michael Conn-Powers or Jane Ross-Allen at 

656-4031. Thank you for taking the time to complete this 
survey . 



Transition Planning from EEE to Present Placement 



1, Did you receive Information about your local school's 
procedures for transitioning your child from EEE Into 
w his/her current school placement? _ yes no 

If yes* how helpful was this Information? 

1 2 3 4 5 

• not at all helpful - extremely helpful 

If you felt this Information wasn't helpful* would you 
please explain what would have made the Information more 
hel pf ul : 



Please check the activities the school made available to 
assist you 1n planning your child's transition? 

Provided opportunities for you to visit your 

child's current school and classroom 

Provided opportunities for you to vlsl*^, other 
school s and classrooms 

Invited you to attend meetings for planning the 
transition 

Gave you Information to prepare you for the 

transition planning meetings 

, ... , t Asked you for your Input 1n making decisions about 
your child's transition 

What other activities did the school make 
available to assist you 1n planning your child's 
transition? 



Please check the activities 1n which you participated. 

m I visited my child f s current school and classroom 

_ I visited other schools and classrooms 

^ I attended meetings for planning the transition 

J I used the Information provided by the school to 

prepare for the transition planning meetings 

I gave my Input 1n helping to make decisions about 



9 O mych1ld'strans1t1on 
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4. 



In what other ways were you Involved 1n planning for 
your ch i'l d ' s transition? 



5. How satisfied were you with the opportunities you had 
for planning your child's transition? 



2 

.JL 



not at all satisfied 



3 



4 5 

extreme! y satisfied 



If you weren't satisfied with these opp ort u n 1 t 1 es » 
please ex plain why. 



6. How satisfied are you with your child's proposed 
educational placement and program? 



3 



nol at 



b 

.J 



extremely satisfied 



If you are not satisfied with your child's proposed 
educational placement and program* please explain why. 



7. What else do you feel would have improved planning your 
child's transition from Essential Early Education? 



THANK YOU VERY MUCH! 



ERLC 
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PROJECT TEEM 
Transition Planning Survey 
June* 1988 

Person Completing This Form: , 

Position/Program: _ 



D1 rect lons^ The following questionnaire 1s designed to 
collect information which will enable us to determine the 
usefulness of the TEEM model for assisting your school to 
develop and implement a transition process. We are 
interested 1n knowing how well your school's procedures 
worked for transitioning children who will enter the 
elementary school this fall (1988K We ask that you 
complete this questionnaire based upon your knowledge and 
feelings concerning the transition planning for all children 
1n which you participated. 

Thank you for taking the time to complete this survey. 
Please return 1t 1n the enclosed envelope. If you have any 
questions or concerns, please contact Jane Ross-Allen or Pat 
Mueller Lewis at 656-4031, 
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Transition Planning from EEE to Present Placement 



Transition Planning Teams. A major component of your 
school district's procedures for transitioning children 
from EEE Into the local elementary school 1s the 
transition planning team, made up of the child's family* 
sending and receiving teachers, and administrators, 

* To what degree were you satisfied with your 

participation as a team member at these meetings? 



L 



2 

_1 



not at all satisfied 



- J - 

neutral 



4 



extremely satisfied 



To what degree were you satisfied with how the team 
as a whole functioned 1n planning this child's 
transition? 



L 



not at all satisfied 



3 

JL 



4 



neut ral 



extremely satisfied 



* To what degree do you feel the transition planning 
team 1s an important part of the overall transition 
planning process? 



2 

.-J. 



u n important 



neutral 



4 5 

extremely important 



2, Child Preparation. A second major component of your 
school district's transition procedures concerns 
preparing children for participating 1n the local 
elementary school mainstream, 

* To what degree were you satisfied with your school's 
procedures for preparing children to participate 1n 
the next educational setting? 



J 1- 

not at all sat 1 sf 1 ed 



3 

1 

neutral 



4 

J- 



5 

-J 



extreme! y satisfied 



To what degree do you feel the procedures for 
preparing children are an Important part of the 
overall transition planning process? 



2 

. L 



unimportant 



3 

1 

neutral 



4 5 

.1 J 

extremely important 
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School Preparation. A third major component of your 
school district's transition procedures concerns 
preparing the school for the children transitioning by 
Identifying and obtaining resources necessary for 
supporting each child's transition and Integration Into 
the local elementary school mainstream. 

* To what degree were you satisfied with your school's 
procedures for preparing the school for the children 
trans 1 1 1 on 1 n g ? 




ot at all satisfied neutral extremely satisfied 



To what degree do you feel the procedures for 
preparing the school are an Important part of the 
overall transition planning process? 

1 2 3 4 5 
.1 . J L « A 



unimportant neutral extremelyimportant 



Placement Plan Development and Implementation* A fourth 
major component of your school district's transition 
procedures concerns the development and Implementation 
of a plan for placing and integrating the children Into 
the next educational placement. 

* To what degree were you satisfied with your school's 
procedures for placing and Integrating the child Into 
the next educational pi a cement (e.g. t daily 
activities, methods of instruction, objectives). 

1 2 3 4 5 

J J L i 1 

ot at all satisfied neutral extremely satisfied 

* To what degree do you feel the procedures for placing 
and Integrating the children into the next 
educational placement are an Important part of the 
overall transition process? 

1 2 3 4 5 

J I .1 J I 

unimportant neutral extremely Important 



Child's Follow-up. A fifth major component of your 
school district's transition procedures concerns 
monitoring the child's participation in the local 
elementary school mainstream in order to maintain social 
and academic in teg ration. 
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To what degree were you satisfied with your school's 

procedures for monitoring the children who 

transitioned into the local elementary school 
mainstream last year? 



2 

,JL 



not at al 1 satisfied 



3 4 5 

neutral extremely satisfied 



To what degree do you feel the procedures for 
monitoring the child are an 'important part of the 
overall transition planning process? 



1 

L 



2 



unimportant 



3 

neutral 



4 5 

-1 . 1 

extreme! y Important 



6 . OngoYng Transition Planning* A sixth major component of 
your school district's transition procedures concerns 
the ongoing planning of the child's transition Into 
future elementary education placements, 

* To what degree are you satisfied with your school's 
procedures for planning the future transitions of 
children who transitioned into the elementary school 
last year? 



1 



not at all 



sat 1 sf ied 



3 

neutral 



5 

extremely satisfied 



To what degree do you feel the procedures for 
planning future transitions are an important part of 
the overall transition planning process? 



L 



unimportant 



3 

1 

neutral 



4 



5 



extreme! y Important 



7 . 



Fawily Invol veanent» A seventh major component of your 
school district 1 s transition procedures concerns 



p rov 1 d 1 ng the 
opportunities 



ch ld f s family with information and 

for involvement in the transition process. 



To what degree were you satisfied with your schools 
procedures for informing the child's family about the 
transition process? 



1 

L 



2 

..L 



not at al 1 sat 1 sf led 



3 

1 

neutral 



4 5 

.1 J 

extremely satisfied 
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* To what degree do you feel the procedures for 1 nf ortnl ng the 
child's family are an Important part of the overall transition 
pi ann 1 ng process ? 

1 2 3 4 5 

neutral extreme! y Important 



unimportant 

* To what degree were you satisfied with your school's 
procedures for 1 n v giving the child's family 1n the 
transition process? 



2 

JL 



not at al 1 sat 1 sf 1 ed 



3 

L — 

n e u i r a 1 



5 

J 



extreme! y satisfied 



* To what degree do ycu feel the procedures for 

1 n vol v 1 ng the chT'd's family are an Important part of 
the overall transition planning process? 



I 2 3 

unimportant neutral 



J. 



extremely Important 



* To what degree were you satisfied with your school f s 
procedures for establishing a communication system 
between the home and elementary school? 



L 



4 



not at all sat 1 sf 1 ed 



neutral 



extreme! y satisfied 



* To what degree do you feel the procedures for 

establishing a home-school communication system are 
an Important part of the overall transition process? 



-1 



5 

-J 



u n 1 mpo rtant 



neutral 



extremely 1 mpo rtant 



8. To what degree are you satisfied with the children's proposed 
educational placement and program? 



1 

L 



2 



not at al 1 sat 1 sf 1 ed 



3 

1 

neutral 



4 

.1- 



5 

J 



extremely satisfied 



9. Have you and/or others 1n your district evaluated and 
revised your school's transition planning process? 
_ yes ri o not sure 
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10. If there have been revisions 1n your school's transition 
planning process/ please Indicate which components were 
revised and briefly specify ho* they were revised, 

.... Transition Planning Teams 

Child Preparation 

School Preparation 

... . Placement Plan Development and Implement at 1cn 

Child's Fol 1 ow-up 

Ongoing Transition Planning 

Family Involvement 



Comments 



11. Please Indicate which components need revision or "fine 
tuning"? If you fee"! some revision 1s needed* please 
briefly specify what the proposed rev1s1on(s) should 
address. 

jt . _ t to Transition Planning Teams 

Child Preparation 

^ School Preparation 

~ ^ Placement Plan Development and Implementation 

^ Ch 1 1 d 1 s Fol 1 ow-up 

^ Ongoing Transition Planning 

Family Involvement 

Comments: . . , — — - 



12. Additional Comments : 



THANK YOU VERY MUCH1 
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Brochure - Your Chnd»s Entry Into 
Elementary School: What Can You Do? 



€ erJc 109 



YOUR CHILD'S 
ENTRY INTO 

LLCiiVitLiN iAK Y 



SCHOOL: WHAT 
CAN YOU DO? 




no 



w 

W W si 



hen your child is five or 

six years old. he 01 she will lea\e 
the cm tent preschool special educa- 
tion program and mo\e into elemen- 
tary school Such transitions will 
occur each year as vour thild mo\es 
from one grade to the next Am 
transition can be a time of both an- 
J * i*! ■ ion Cw T> « ('rti for i . ou a M d 
\our child The following suggestions 
are offered to assist \ou in preparing 
for vour child's transition from pre- 
school special education into elemen- 
tal school, but thev appl\ m anv 
transition situation The information 
presented will provide \ou with 
answers to some questions vou nun 
have Suggestions ate gnen for 
things that patents and teachers can 
do to insure that vour child's transi- 
tion into kindergarten or tirst grade 
is a positive experience 



What Changes Will Take Place 
For Your Child? 

Your child w ill experience several 
major changes lie or she will move 
into a new classroom, usualh in a 
different building, and will have new 
teachers who will have new rules 
and routines Tvpieallv, elemental 
teachers will expect your child to be 
more independent and to learn in 
small and large group situations 
Your child s new teacher niuv use 
materials and teaching procedures 
that are unfamiliar to vour child If 




What Can You Do To Ensure A Smooth Transition For Your Child? 



There are a number of things you can do to 
prepare both your child and yourself for the 
changes that will occur. 

1. Find out about your school's proce- 
dures for transitioning children into the 
elementary school by asking your 
child's present teacher or the local 
special education administrator. 

2. Be as actively involved as possible in 
planning your child's transition 

3. Observe all potential elementary school 
placements for your child (for example, 

Meet with teachers and the building 
principal to find out what a typical day 
might look like. This information will 
help you decide your child's future 
placement in the elementary school 

4. When meeting with your child's future 
teachers, be sure to provide them with 
information about your child's abilities, 
likes and dislikes, your goals for him or 
her, and so forth 



5. Teach your child skills that will help 
him or her to participate in kindergar- 
ten or first grade, such as shoe-tying or 
dressing for the outdoors. 

6. Take your child to the elementary 
school in advance to become famil'ar 
with the surroundings 

7. Since your child's future teachers may 
have less time to spend with you, find 
out how often and in what ways they 
will communicate with you about your 
child's education, if you feel that you 
ne^d additional contact with the 

'.L'uCi!^'"'* Hi^fpfppJ kinds of contact 

(for example, telephone calls instead of 
written notes), let them know. 

8. You may want 'o talk with other par- 
ents whose children have already made 
the transition. They may be able to pro- 
vide you with support and information 
based on their own experiences. 

n 



What Can Your Child's Present And Future Teachers Do 
To Ensure A Smooth Transition? 



There are a number of things school personnel 
can do to prepare you and your child for the 
transition into the next elementary school 
setting. 

1 . Give you information about the schools 
transition procedures. 

2. Provide you with opportunities and 
choices for being involved in planning 
your child's transition 

3. Identify and teach your child skills that 
will help him or her to participate more 
independently and successfully in the 
next school setting. 



4. Identify and obtain the resources that 
will be needed to make your child's 
placement a successful one 

5. Listen to and respect your ideas and 
decisions regarding your child's tran- 
sition 

6. Develop, with you, an educational pro- 
gram for your child 

7. Identify, with you, how communica- 
tion between home and school will 
occur. 
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youi child needs ser\ ices such as 
speech, language, occupational 
therapy, phxsical therapy, and so 
forth, the therapists may also be 
new In addition, your child will 
meet new children and make new 
friends 

Might You, As Parents, 
Experience? 

The changes youi child will experi- 
ence are also changes that xou vvili 
experience You may be working 
with a new team of leathers and 
therapists to plan and carry out vour 
child's educational piogram You 
max have less contact with youi 
child's elementary school teacher 
than vou had with the preschool 
teacher It ma\ take tune and eneri*v 
to develop relationships with your 
child's teachers You mav find that 
youi level of involvement in your 
child's education max be less as the 
new teachers take more responsibili- 
ty and make fewer suggestions about 
activities to do at home You max 
wonder whether 01 not you're doing 
enough to help out and may even 
feel a little left out. Finally, because 
of all the changes that your child 
will experience, you may feel anx- 
ious about how well he or she will 
adjust, and whether he 01 she will 
learn successfully and be accepted 
by the other children 



BEST OF ALL - WORK 
TOGETHER AS A TEAM! 




This brochure piepared bv and for parents through. 
PROJECT TEEM 
Center for Developmental Disabilities 
ImixeiMtv of Vermont 
499C Waterman Building 
Burlington, VT 05405 
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APPENDIX G 
Course/ Workshop Content 



TEEM Project - EDSP 200 
March 10 , 1986 Workshop - Econolodge, So. Burlington, VT 
Addison Northeast and Grand Isle Supervisory Onions 

AGENDA 

8:15 a.m. - 8:45 a.m. - Registration 

8:45 a.m. - Overview of schedule and 

introduction of TEEM Project staff 

9:00 a.m. - Information re Essential Early 

Education (EEE) 

9:25 a.m. - Rationale for Transition Project 

9:55 a.m. - BREAK (collect tuition checks) 

10:10 a.m. - Presentation of case studies 

10:30 a.m. - Break into small groups and 

identify barriers to transition 
based upon review of case studies 

11:10 a.m. - Large Group - TEEM Model 

12:15 p.m. - 1:15 p.m. - LUNCH 

1:15 p.m. - Regroup into large group 

1:40 p.m. - Small Groups - Does the TEEM Model 

address the barriers to transition? 

2:40 p.m. - BREAK 

2:50 p.m. - Large Group - Discussion of follow-up 

meetings 

3:30 p.m. - Evaluation of Workshop 

- Closing comments 



ERJC 
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TEEM Project - EDSP 200 

March 24/ 1986 Workshop - Suzanna's, Berlin , VT 

Central Vermont EBBP, l4ontpelier, Washington Central 
and Washington South Supervisory Unions 

AGENDA 



8:15 a.m. - 8:45 a.m. - Registration 

8:45 a.m. - Overview of schedule and 

introduction of TEEM Project staff 

9:00 a.m. - Information re Essential Early 

Education (EEE) 

9:25 a.m. - Rationale for Transition Project 

9:50 a.m. - BREAK 

10:10 a.m. - Presentation of case studies 

10:30 a.m. - Cooperative Teaming Principles 

10:50 a.m. - Break into small groups and 

identify barriers to transition 
based upon review of case studies 

11:30 a.m. - Large Group - TEEM Model 

12:15 p.m. - 1:15 p.m. - LUNCH 

1:15 p.m. - Regroup into large group 

1:40 p.m. - Small Groups - Does the TEEM Model 

address the barriers to transition? 

2:40 p.m. - BREAK 

2:50 p.m. - Large Group - Discussion of follow-up 

meetings 

3:30 p.m. - Evaluation of Workshop 

- Closing comments 



9 
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• 




TEEM Project - EDSP 200 


• 




Addison Northeast Supervisory Union 
Workshop 2 - June 19, 1986 
AGENDA 


• 








8:30 - 


9:00 Arrival - Coffee/Snacks 




9:00 


Large Group - Purpose/Feedback/Overview of 
Agenda 


• 


9:30 


Large Group - Process for Generating Policies 




10:15 


BREAK 


• 


10:30 


4 Small Groups (Blue, Green, Red, Orange) - 
Generate Policy Statements 




12:15 - 


1:15 LUNCH and Clean-up 




1:15 


Regroup into Large Group 


• 


1:20 


2 Medium Groups (Blue/Green, Red/Orange) - 
Further Consolidation of Policy Statements 




2:00 


BREAK or finish up in medium groups 




2:15 


2 separate activities 


• 




1. Policy Group (the Triangles) 

a) consolidate & refine policy statements 
into final draft 

b) identify procedures for presentation of 
policies to superintendent 


# 




2. 4 Heterogeneous Groups 

determine if individual school 
procedures meet evaluation criteria 


• 


2:45 


Policy Group shares policies and procedure for 
presentation to Superintendent 




3:00 


Wrap-Up/Closing Comments 


• 




a) Homework Assignment 

B) Evaluation of Today's Workshop 


ERJ.C 
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PROJECT TEEM - EDSP 200 
August 26, 1986 - Econolodge, So. Burlington, VT 
Workshop 2 - Grand Isle Supervisory Union 

AGENDA 

(revised 8/26/86 at workshop) 



8:15 a.m. 
8:30 a.m. 

8:45 a.m. - 9:40 a.m. 



9:40 a.m. - 11: 30 a.m. 



11:30 a.m. ~ 12:50 p.m. 
12:50 p.m. - 2:00 p.m. 

2:00 p.m. 



- Arrival/Coffee, Muffins 

- Introduction/Set Timelines 

Small Groups 
( administrative/ follow-up , 
preparation, placement discuss 
revised activities/procedures/ 
timelines) 

Large Group 
(go through activities/ 
procedures/ timelines, make 
necessary revisions and reach 
consensus on steps/ timelines ) 

- LUNCH 
Largt Group 

(continue morning work; review 
and reach consensus on 
personnel responsible) 

- Closing/Evaluation of Workshop 



lis 



• 



PROJECT TEEM - EDSP 200 

Workshop 2 - New England Culinary Institute 

Central Vermont EEEP, Montpelier, 
Washington Central and Washington South Supervisory Unions 

October 6, 1986 

AGENDA 

8:15 - 8:45 - Registration/Coffee/Review Materials 
8:45 - Welcome/ Over view 

9:00 - Large Group Presentation: Available 

Resources (Philip VanOrman) 

9:45 - BREAK 

10:00 - Large Group Presentation: Individual, 

Competitive, Cooperative Goal Structures 

10:30 - Small Groups: Distinctions Among 

Individual , Competitive, Cooperative 
Goal Structures 

11:50 - Discussion of Small Group Activity 

12:00 - Opportunity to Review Mainstreaming and 

Transition Materials 

12:15 - LUNCH 

1:10 - Reconvene into Large Group - 

Presentation: Collaborative Skills for 
Cooperative Teams 

1:45 - Small Groups Practice Collaborative 

Skills 

2:30 - BREAK 

2:45 - Small Groups Reconvene 

3:30 - Wrap-Up 

Hon ;work 

Workshop Evaluation 
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PROJECT TEEM - EDSP 200 

Workshop 3 - Holiday Inn, Waterbury Center 

Central Vermont EEEP, Montpelier, 
Washington Central and Washington South Supervisory Unions 

March 16, 1987 

AGENDA 



• 


8:30 


a.m. 


- 9:00 


a.m. 


Registration /Coffee 




9:00 


a.m. 






Introduction 




9:30 


a.m. 






- Lisbeth Vincent, "Family 










Involvement in Transition" 


• 


10:30 


a.m. 






- BREAK 




10:U5 


a.m. 






- Lisbeth Vinctit 




11 :H5 


a.m. 


- 12:50 


p.m. 


- LUNCH 


• 


1:00 


p.m. 


- 1:25 


p.m. 


- Directions/Preparations for 










Smalj Groups (by school) 




1 :25 


p.m. 


- 2:30 


p.m. 


- Small Group Activity 




2:30 


p.m. 


- 3:45 


p.m. 


- Large Group - Sharing of 


• 






Concerns/Issues re Family 












Involvement 




3:45 


p.m. 


- 4:00 


p.m. 


- Workshop Evaluation 
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PROJECT TEEM - EDSP 200 
Workshop 3 - Living/Learning Center - UVM 
Addison Northeast and Grand Isle Supervisory Unions 

March 17, 1987 




3:30 a.m. - 9 : CO a.m. 

9:00 a.m. 

9:30 a.m. 

10:30 a.m. 

10:45 a.m. 

11 :45 a.m. - 12:50 p.m. 

1 : 00 p.m. - 1 : 25 p.m. 



1:25 p.m. 
2:30 p.m. 



2:30 p.m. 
3:45 p.m. 



legist, rat ion/ Coffee 
Introduct ion 

- Lisbeth Vincent, "Family 
Involvement in Transition" 

- BREAK 
Lisbeth Vincent 

- LUNCH 

- Directions/Preparations for 
Small Groups (by school) 

Small Group Activity 

- Large Group - Sharing of 
Concerns/ Issues re Family 
Involvement 



3:45 p.m. - 4:00 p.m. 



- Workshop Evaluation 
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